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ABSTPiCT . ' A 

Questionnaires vere sent to 56 seiiior colleges, 
universities an4 junior colleges, both public and private, iit the 
state of Georgia^ seetcing to ansver the following guestions: Vl) what 
are the general characteristics of developiental reading progrtis in 
Georgians colleges? (2) in developieivtal .studies prograis, vhai, ^ ' 
reading skills are enphasized and vhat instructional tec4inigues\aTe ^ 
used_? (3)- ^hat is. tfee gi^neral philosophy of the prograi? (^) HovVnall 
has deitsiop^ea^al studies been accepted by students, other fatult: 
and college administrators? Aaswers to these guestions are suiiariz^ 
in the report* some of the conclusionrs re^ch^^^ere that the reading 
skills vhich were heavily 'eaphasized, vocabulary dev^lopaent^ * 
conprehension in content areas, 'silent residing, and study sk-iHs, 
received similar 4ttphasis in all schools; »ost institutions indicate,d 
.they made vide us4 of supplemental materials, prograiied materials, 
and aachine*baseQ materials instead of using the lecture as an 
instructional method or using machines such as tachistoscoges and 
pacers; and a majority of the institutions agreed that developmental 
studies courses are an integral part of the college program* (HKS) 
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I. OBJECTIVES 



This survey was conducted for the purpose of answering the 
fcllmirki; questions* 

1, What are the general characteristics of developmental 

reading programs in Georgia* s colleges? 
2* In developmental studies prograitts, what reading st^ills 

are emphasized and what instructional techniques ^re 

ttsed? * 

3^ What is the general phijl^spphy of the program? 
4. How well has developtnental studies been accepted by 
students, oth^r faculty^ and college administrators? 



II, B]^eakdciwn of survey population 





# 

Contacted 


# 

Re turned 


# with 
Developmental Programs 


Senior Colleges/ 
Universities 


17 


13 


' 17 ■ ' V 


Junior 

Colleges 


15 


12 


15 


Private 
Colleges 


24 


14 


7 


TOTAL 


56 


39 





Ill General Developmental Reading ^ogram Characteristics 

45% of the reportiiig institutions indicated that two (2) or more 
different developmental reading courses were presently being offered* 

90% of the institutions indicated that the reading courses were 
required for some students, 

90% of the institutions indicated that reading courses were offered 
for no credit or institutional credit, 6% reported courses offered 
for full credit (these were private colleges) , 

35% of the institutions indiJ^it^ that between 26% and 35% of their en- 
' tering freshmen take a d^velopnliiAtal reading course, 

^2\ of the institutions indicated that they employed 2 or less full 
time instructors to teach developmental reading courses* 

^ 78% of the institutions indicated that they employed 2 or less 
part-time instructors to teaph developmental reading courses, 

, -> 

22% of the institutions reported .that they use teacher aides or 
assistants extensively! 40% indicated that aides or assistants were 
not used* 

The ran$Q of the initial reading level of students in developmental ^ 
reading courses was 2nd grade to college senior. 

The institutions used to^l of 17 different tests {formal and infonnal) 
to determine the initial readipg grade level, 

' * * 

8g% of the institutlDi^ indicated tha!t reading courses were taught in a 
lab situation C'Lab" was not defir>ed so the intei:pretation of 
the term may have been different), 

54% of the institutions indicated that their present facilities were 
adequate « 

i 

86% of the institutions reported that extensive utilization of individual- 
ized instruction in their reading programs. 

The most widely used instruments (for^nal or informal) for- diagnosis ^ 
prescription and evaluation in order pf frequency were as follows: 

I 

1, Nelson-Denny Reading Test 
2* S,R,A« Diagnostic Reading Test 
*■ 3, McGraw-Hill Basic Skills Tests (Reading add Vocabulary) 

4, S,R,A, Study Habiljs checklist 

^^% of the respSnding Senior 'college/University persons strongly agreed 
witfr^^e statefl«efit^*^94C^ns teaching special studies courses are generally 
well-qualified," 66% of^^Ttinj^er. college persons strongly agreed with the 
statement, * ^ 



1. V ■ / 

tV. Reading Skills EtrphES^rzed-Summaxy ^ 



Heavy Eanphaals 



Senior Colle^es/Universitl^ 



Llttle/Ko Emphasis 



1* Critical reading 
2« Vocabulary development 
Silent reading 
Study skills 

Reading conqprehenslon in ^ 
> content aread 



3. 
5. 



^« Oral reading 
2« , Writing skills 
3«' Phonics , ^ 
4 , Word perception 
S« Spelling 



T 
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^ .Heavy Emphasis 



Junior Colleges ^ / 

LilJtleytio Enqghasls 



1« Vocabulary development 
2« Reading coinprehenslon in 

content areas 
3- Test-taking 
4^ Silent reading 
S« Study skills 



1« oral reading" 

2\ Writing Skills 

3* Spelling 

4, Word 'perception. 

5, Listening skllls^ ^ 



Private Colleges 



Heavy Emphasis 



mttle/Mo Emaphasls 



1, ^Vocabulary developntent 
2< Reading comprehension in 

content areas 
3* Silent reading 
4* Sklmniing and scanning 
5, Stu<^ skills/critical reading 



1* OraL reading 

2« Writing okills 

V 3, Spelling 

4< Listening skills 

5* Phbnlcs \i 



Reported In order of frequ^cy 



J 



IV. Reading Skills Emphasized-Summary * 



Senior Colleges/Universities 



Heavy Emphasis 


Little/No Emphasis 


1« Critical reading 
2. Vocabulary development 
3« Silent reading 
4. Study skills 
5« Reading comprehension in 
content areas 

Junior 


1« Oral reading 
2. Writing skills 
3« Phonics 
4« Word perception 
5« Spelling 

Colleges ^ 


1* Vocabulary development 
2* ReTading comprehension in 

content eureas 
3* Test-taking 
4« Silent reading 
5. Study skills 

Privat 

Heavy Emphasis 


1« Oral reading 
2« Writing skills 

3« Spelling ' 

4« Word perception 

5. Listening skills 

e Colleges 

Llttle/Ho Enqphas^s 


1« vocabulary development 
2« Re^kding comprehension in 

content areas 
3« Silent reading ■ 
4« Skimming and scanning 
5. Study skills/critical reading 


1* Oral reading 
2« Writing skills 

3« Spelling 

4« Listening skills 

5« Phonics 



* Reported in order of frequency 



V« Instructional techniques and materials-Summary* 



Senior Xollege/Universities 



Widely used 


Rarely used/not used 


1. 


supplemental materials 


1* 


Gamin g-simulat ion instruction 


2* 


Machine-based instruction 


2. 


Contracts 


3* 


£)emDns t ration/ per f ormance 


3. 


Activity groups 




instruction 






4* 


Textbooks (non-prograiomed) 


4« 


Lecture 






5. 


Programed materials 



Junior Colleges 



widely used 


Rarely used/not used 


1. 


Programned materials 


1. 


Contracts 


2. 


supplemental materials 


2. 


Gaming-similation instruction 


3. 


Textbooks (non-programned) 


3. 


Activity gro>:ps: 


4. 


Machine^based instruction 


4* 


Teaming (students or teachers) 






5. 


Lecture 



Private Colleges 



widely used 


Rarely used/not used 


1, 


Programmed tnaterials 


1* Lecture 


2. 


supplemental materials 


2/ Gaming-simulation 


3. 


Teaming (students or teachers) 


3* Contracts 


4. 


Machine-based instruction 


4« Textbooks (non-programmed) 



•Reported in order of frequenc7 



VI, Reading Materials used - SunHnary * 



Senior Col lege^SB/Universi ties 



Widely used 


Rarely used/not used 


1. 


Workbooks « textbooks 


1. 


Compute r*a&s is ted instruction 


2, 


Informal reading tests 




Tachis tiscopes 


3, 


FilmSf filmstripSf other media 




Pacers (shadowscopes, etc*) 


4. 


Supplemental materials 








(library books, newspapers, etc*) 







Junior Colleges 



Widely^ used 


Rarely used/tiot used 


1« Filins, filmstrips, othA media 

2* Workbo<As, textbooks 

3« Supplemental materials 

4« Standardized reading tests 

Private < 

Widely used 


1« Compyter-assisted instruption 
2* Tachistiscopes 
3« Pacers 

4. Informal reading tests 
(teadter made) 

Colleges 

Rarely used/not used 


1« Workbooks, textbooks 

2« Supplemental materials 

2* Films, filmstrips, other media 

4« Informal reading tests 


1« Compute r*as sis ted instruction 

2« Pacers 

2* Tachis tiscopes 



♦Reported in order of fre4uenc7 



6 



VIX, General developmental program philosophy 

i^"^ Itie follming responses were recorded in' response to statements regarding 
tHe general developmental program ^ilosophy in each institution* 

Respondents were asked to relate each of the statements to their 
particular institution* 



Statement #1 



The open d<^0r policy is necessary to insure equal access 
to educational opportunities* 



Strongly agree 

Agree 

No opinion 

Disagree 

Strongly disagree 



Senior Colleges/Universities 


Junior Colleges 


Private Colleges 


36% 


75% 


12% 


' 18% 


16% 


50% 


18% 


9% 


0% 


27% 


0% 


25% 


0% 


0% 


12% 



Statement #2 - The Special Studies (Developmental Studies) program is an integral 
part of this collegers program* 





Senior Cblleges/Universities 


Junior Colleges 


Private Colleges 


strongly agree 


67% 


66% 


55% 


Agree 


8% 


25% 


U% 


No opinion 


25% , 


9% 


23% 


Disagree 




0% 


il% 


Strongly disagree 


0% ' 


0% 


0% 



Statement #3 - Sp%pial studies courses reflect a legitimate atteirqpt'on the part of 
this college to meet the needs of all Its students* 





Senior Colle^s/Universj^ti^s 


Junior Colleges 


Private Colleges 










strongly agree 


92% 


81% 


77% , 


Ageee 


o%- 


16% 


0% 


No opinion 


0% 


0% 


23% 


Disagree 


8% 


0% 


0% 


Strongly disagree 


0% 


0% 


0% 
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Stateroent #4 - Special studies courses should be offered for full college 

credit* u - f 





Senior Col legesA^niversi ties 


Junior colleges 


Private Colleges 
-» = 


Strongly agree 


— z 

1€% 


16% 




Ajgree 


18% 


0% 


' 0% 


Uo opinion 


36% 


33% 


22% 


uxs agree 






±±^ 


Strongly disagree 


27% 


2S% 


22% 


/ 

/ 

Wrongly agree 


Senior Colleges/Universities 


Junior CoJ^leges 


Private Colleges 


0% 


0% 


0% 


Agree 


10% 


10% ' 


12% 


Ko opinion 


0% 


10% 


2S% 


Disagree 


18% , 


30% 


12% 


Strongly disagree 


72% 


5C% 


50% 



\ 



\ 




/ 

VIII. Development^ stiidies program acceptance. 

/ 

This section of thd survey sou^t to determine the level of acceptance of 
the development studies^progrjun on the part of college administrators ^ other 
faculty mendsters and students enroll^ed in developinental studies courses as 
perceived by developmental studies persons « 

Statement #1 - Special studies courses have been favorabl^^^tc^icepted by college 
adminis tractors at this college* 





Senior. college/|lniversities' 


Junior Colleges 


Private' oollegfes 


strongly agree 


27* 


45% 


14% 


Agree 


18%~ ■ 


18% 


28% 


^o opinion 


27% 


36% 


28% 


Disa'gre'e 


27% 


0% 


14% 


Strongly disagree 


0% _ 


0% 


14% 



Statement #2 - Special studies courses have been favorably accepted by other 
faculty members at this college* 





Senior college/Universities 


Junior Colleges 


Private Colleges 


Strongly agree 


6% 


41% 


57% 


Agree 


27% 


2S\ 


0% 


No opinion 


18% 


33% 


28% 


Disagree 


42% 


0%' 


15% 


Strongly disagree 




0% 


0% 



statement #3 - Special studies courses have been generally accepted by students 
enrolled in special studies courses at this college* 



1 


Senior ccfllege/Uniyersities 


Junior Ccdleges 


Private Colleges 


strongly agree 
Agree 


/ 25% 
8% 


33% 
58% 


5oy 


No opinion 
Disagree 

Strongly disagree . 


' 58% 
9% 
0% 


. 9% 
0% 


0% 
17% 
0% 



ERIC 



12 
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IX, Final comments and observations. 



Tttis survey sought to determine the status of developmental studies reading 
programs in Georgia's public and private colleges. This report has shown that 
these progratms are similiar auid different in several significant ways, Anong 
the ways that these programs are alike are as follows; 

1. The reading skills heavily emphasized were about the same 
for all groups (Vocabulary development* compret)ension m 
content areas* silent reading* study skills,) 

2. The reading skills that were not emphasized were also the 
same (Oral reading, writing skills* spelling), 

3. >4ost institutions indicated wide use of supplemental 
materials, programmed materials and machine-based instruc- 
tion. The lecture method of instruction seems to be rarely 
used as*caiR institutional technique. 

4. Machines*H^.at have traditionally appeared in high school 
ard college reading labs (tachistiscopes and pacers) 
appear to be rarely used in these programs. 

5. Most institutions agreed that developmental studies courses 
are a legitimate attempt to ir^et the needs of all its 
students and that these courses are an integral part of 
the cfl^llege's pjfogram, 

6. A ma;)ority of tke institutions surveyed indicated that 
special studies should be required for some students. 

Most of the areasrof disagreement between institutions were related to general 
program philosophy, Softte of the more inte3;esting points of discord wftre as follow^ 

1* Junior colleges indicated a more positive level of acceptance 
of developmental studies courses on the part of administrators* 
faculty, and students than did senior colleges auid universities, 

2, Senior colleges and universities indicated a more positive level 
of acceptance of these courses by administrators than by^^either 
faculty or students, i 

3, Senior colleges and universities were more receptive to offering 
special studies courses for full credit than ]unior colleges, 

4, Junior colleges and private colleges were cure receptive tP the 
^ open door policy than were senior colleges and universities. 




